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written — accumulative, modeling, reflective-creative, diagnostic, motivational, semantic,
developmental, rating. The criteria according to which the portfolio is classified are indicated.

An essay is a work of reasoning of small volume with a free composition that
expresses individual impressions, reasoning on a specific issue, problem and does not claim to
be complete and exhaustive interpretation of topics. The essay helps both the teacher and
the future specialist to formulate their own thoughts, structure information, establish cause-
and-effect relationships, improve speech style.

The purpose of the essay, forms, components that affect the quality of the essay and
the stages of essay writing are shown: reflection — planning — writing — checking — correcting.

Key words: monitoring research, quality of higher education, methods, focus group
method, portfolio, essay.
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STUDENTS — PROSPECTIVE TRANSLATORS BY MEANS OF THE COURSE
COMPARATIVE LEXICOLOGY AND GRAMMAR OF UKRAINIAN AND ENGLISH:
EXPERIENCE OF USING CLIL TECHNOLOGIES

The paper provides a detailed description of teaching the course Comparative
Lexicology and Grammar of Ukrainian and English using CLIL technologies. The article
outlines the didactic roadmap of the course and the content of its modules, the issues which
the discipline addresses using the conceptual and linguistic worldview of the Ukrainians and
the British, the interdisciplinary connections, and historical and cultural backgrounds for each
of the modules. It has been proved that the comparative analysis is a productive instrument
of the analysis of linguistic phenomena and the acquisition of lexis and grammar of English
using Ukrainian as L;. CLIL technologies have been observed to stimulate the development of
linguosociocultural competence of intending translators.

Key words: CLIL-teaching, comparative studies, national lingual world-image,
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Introduction. The communicative and discursive paradigm of the 21°
century international communication sets qualitatively new demands towards
training of bachelors — intending translators in the Philology field of the major
Germanic Languages and Literature (with translation and interpretation), the
first foreign language — English. The multicultural format of the existence of the
European and world community at the modern stage asks for intensifying the
theoretical training of the specialist in the field of translation as a highly
qualified professional as well as mastering practical skills. Beside knowing a
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priori the necessary amount of linguistic units for ensuring the adequate and
complete mutual interlingual understanding, the professional has to form
strong skills of comparative, cognitive and discourse analysis for:

—singling out language universals and describing lingual/extralingual
means of its representation in the target language;

— differentiating historical and cultural factors that show the temporal
interval and simultaneously determine the semantics of borrowing groups;
ranging the common Slavic (Proto-Slavic) and common Germanic (Proto-Indo-
European) lexical strata;

— determining the etymology of the lexeme with further creation of its
associative and semantic field, hypo-/hyperonymic links;

—verbalizing the emotive content and pragmatics of ethnoconcepts,
ethnocultural stereotypes, linguocultural types and proverbs of the language
under investigation;

— differentiating the sources of enriching the vocabulary of the Ukrainian
language and the target language in the synchronous and diachronous aspects
for the further work with valid language norms;

— correct usage of the entire set of word-building instruments within the
framework of the literary target language (dealing primarily with
non/productive (archaic) word-building formants and means of word-building).

The 21% century translator (interpreter) has to demonstrate skills of
fluent use of elements of typological, distributive, component analysis in
unpredictable conditions while performing written (oral) translation as well as
interpreting systemic and structural inconsistencies/interference of language
units/their iso/allomorphism on the basis of intralingual/inter-lingual
connections using glottochronology and culture of the both nations. Using
nationally marked units by communicants serves as a nationally-specific
characteristic ethnomental code. On the one hand, it enables the professional
to ascertain important national constants, on the other hand, it makes
decoding more difficult as it depends on the uniqueness of interpreting the
objective reality by the both nations. That is why studying the conceptual and
lingual national world-image is of utmost importance for the effective decoding
system and full-fledged transmission of significant ethnocultural information by
the interpreter, thus ensuring clear mutual understanding of the interlocutors.

Linguocultural competence is the cross-cutting integral skill which
formation is expected to be performed by the course Comparative Lexicology
and Grammar of Ukrainian and English as during it the bachelor students —
intending translators have to practice skills of critical analysis of lingual
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phenomena at the intersection of ethno/psycholinguistics, linguistic
communication theory, general linguistics and CLIL methodology.

Analysis of relevant research. The current implementation of the
communicative and pragmatic paradigm of scientific knowledge has enabled an
effective combination of comparative analysis technologies with neurolinguistic
studies similarly based on linguocultural studies, neurolinguistics,
neurolinguistic programming, concept theory, linguocognitology, and
linguopersonology. All of above-mentioned disciplines undoubtedly contribute
to the set of techniques used to train the new generation of translators
(interpreters) and to give them an ability to orient themselves in basic
concepts/lingual phenomena of the given nation, to compare linguocultural
types as national character IDs of a sort, etc. Olena Burda-Lassen deals with the
issue of de/encoding the national identity in her scientific works (Burda-Lassen,
2005); M. Stepanenko (Shramko, Stepanenko, 2017), Yu. Sviatiuk and
A. Levytskyi (Levytskyi, Sviatiuk, 2011) highlight the specific features of
nationally marked units on different language levels; |. Holubovska
(Holubovska, 2004), O.Horodetska (Horodetska, 2003), A. Prykhodko
(Prykhodko, 2008), O. Tyshchenko (Tyshchenko, 2019) study the issue of ethnic
concepts; T. Sukalenko (Sukalenko, 2018), M. Shutova (Shutova, 2016)
ascertain specific features of linguocultural types and stereotypes in the
national lingual world-image; V. Kalko (Kalko, 2014), V. Slipetska (Slipetska,
2012) et al. characterize the pragmatic dimension of ethnic nominations.

The introduction of subject integrated learning in the system of higher
school education of Ukraine has resulted in systemic shifts both in the student-
professor interaction and systemizing of the learning content providing a wide
array of means of representing the learning materials and leading to the search
for modern forms and methods of internalizing knowledge and skills by the
intending specialist in the field of translation and interpreting. Specific features
and stages of work with CLIL methodology have become an object of close
attention of the world (De Zarobe, Jimenez Catalan, 2009) and Ukrainian
(Kulichenko, Polyezhayev, 2020; Polyezhayev, 2020) scholars. Still, the issues of
using CLIL technologies in teaching the course of comparative lexicology and
grammar and its influence on mastering the linguocultural competence by the
Ukrainian higher school students with the aim of increasing their
competitiveness in the international job market remains beyond the attention
of the modern researchers.

Aim of the Study. Considering the above-mentioned reasoning, we
regard the aim of the work as elucidating the ways of using CLIL technology in
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teaching the course “Comparative Lexicology and Grammar of Ukrainian and
English” to bachelor students — intending translators and interpreters at the
pedagogical university using the lingual and sociocultural constituent elements.
The implementation of this aim calls for the following specific tasks:

— creating the didactic roadmap of the discipline and its content;

— showing the place and role of universals/national constants in forming
the linguosociocultural competence of the translator;

— characterizing the ways of wusing CLIL technology in the
linguosociocultural component of the academic discipline.

Research Methods. The basis for mastering the learning content of the
discipline is the complex usage of the methods and approaches which include
analysis, synthesis, comparative analysis of lingual units (within the framework of
CLIL technology). Comparative analysis is productive at certain stages where it
allowed tracing specific features of the conceptual and lingual world-image.
Structural method with techniques of transformational and component analysis
enabled creating the associative and semantic field and comparing internal
systemic relations between lexemes. The distributive analysis method has
provided the grounds for studying the issue of lexical and syntactic compatibility.
The method of linguistic description has revealed the prospect for a full-scale
inventory count of the most significant concepts of Ukrainian and English.

Results. The academic discipline “Comparative Lexicology and Grammar
of Ukrainian and English” is an integral course, mastering of which is based on
the profound theoretical and practical training of the university student. The
discipline is taught in the second year of studies allowing the student to use the
previous year for deepening the knowledge of the modern Ukrainian and
English languages and improving the communication skills. For instance, in the
first year, the course “Ukrainian (for Professional Purposes)” shows the
principles of functioning of lingual units and their hierarchy, the ways of adding
new words to the Ukrainian in the diachronical dimension, the Ukrainian
phraseological fund; the subject also provides skills of morphemic and world-
building analysis. The discipline “Practice of Oral and Written Speech (English)”
aims at improving the oral and written communication competences of the
student in various linguistic environments. The subject “Practical Phonetics of
English” provides the student with the knowledge of the phonetic system of
the English language, the current pronunciation variations and the reasons for
their emergence. The second year of studies connects the course under
discussion with the discipline “Practical Grammar of English” which aims at
practicing the most significant morphology and syntax rules of English.
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Thus, the primary formation of the Ukrainian and English country-study
“matrices” is executed by means of adjacent academic disciplines of the
previous year of study. It allows making corrections and effectively improving
the competences while teaching the subject.

The duration of the course is 210 hours/7 ECTS credits combining the
content modules “Concept and World-image”, “Language, Ethnos, and
Culture”, “Lexicology and Lexicography”, “Semasiology and Connotation”,
“Phraseology”, “Morphemics and Word-Building”, “Morphology” and “Syntax”.
The primary language of teaching is English; Ukrainian is used in the analysis of
the learning content in L;.

The work with the learning content is based on the tightly
interconnected multi-modal input and different types of scaffolding at all the
stages of learning.

The Content Module 1 “Concept and World-image” requires mastering of:

—typology of concepts, their differential characteristics and dominant
approaches to their interpretations in linguistics;

—the worldview, reasons for its formation, classification of world-images
in scientific studies; conceptual world-image in its synchronic and diachronic
aspects, the specificity of the lingual (national-lingual) world-image of the
Ukrainians and the British; the role of the scientific world-image in the modern
society;

—the system of universals in the European research dimension, the
implementation of linguistic universals on the basis of the linguistic system and
structure of the both languages.

The introduction to the essence of the concept and its differential
characteristics is performed on the basis of the processual scaffolding based on

—activation of the already internalized knowledge using problem
questions (Does Ukrainian (English) have words with special semantic load
(significant for every representative of the given ethnos)? What is behind such
words (a specific material object, a ritual (a rite), a ceremony, a specific
person)? Do such words have their own positive emotional potential? Should
these lexemes be passed from generation to generation? Do these lexemes
have any moral educational potential? Will you personally pass these concepts
to your children in the future?). The classroom discussion can be organized as

—an all-class discussion with

—the further division of students into mini-groups which work with
guestions like Do you have any lexemes of personal significance which serve as
road marks for you? How did you acquire these words (a specific source? Or were
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they formed on the basis of the previous life experience?). Which lexemes do you
consider to be significant in the creative work of the English and Ukrainian writers?
The aim of these questions is to actualize the knowledge of students. The
participation of students with different levels of acquired knowledge ensures the
effectiveness of their individual learning and mutual help.

The answers to these questions provide the groundworks for using
instructive scaffolding:

—a graphic organizer (the image of the concept as a multi-layered cake
with each layer filled step by step);

—Word Wall where students write down their own and individual
authors’ concepts forming a concept map on the basis of idiostyles of popular
English and Ukrainian writers. One of the ways to work with Word Wall is
presenting individual tasks such as: 1) creating an associative semantic field of
the most significant concepts (Ukr. pywHuk, dim, niy, mamu, secinna, neneka,
80711, pid (podosid), kozak, »xummsa (wumo) / Eng. home, independence, tea,
American dream) in both languages; 2) presenting individual authors’ concepts
of the prominent Ukrainian (English) writers;

— a dictionary of definitions (working with definitions of concept, concept
sphere, connotation, denotation, significance, national world-image, mentality,
national mentality, etc. in both languages together with comparing similar and
dissimilar features) and a concept dictionary.

Keeping in mind that the content of Module 1 demands theorizing of the
previously learned material together with internalizing of a sizable amount of
new information and introducing personal experience of students, we deem it
effective to use elements of verbal scaffolding for facilitating work with the
ideas of a concept and concept sphere during the introductory stages of the
subject learning. That includes:

— using audio recordings (listening to the Ukrainian anthem, the anthems
of the UK and the USA /5-10 folk songs. Students are required to single out
concepts and build their associative semantic fields);

—analyzing an authentic text (reading 3-5 folk tales (or 7-10 proverbs) in
both languages, singling out the base concepts from the context, describing
them using adjectives, characterizing the emotional load).

The work with world-image classification is based on the concept of
archetype. That is why it calls for involving additional data from the literature
(oral folk tales) and culture (rites and beliefs).

The introduction of multi-modal input contributes to facilitating learning
and decreasing the intensity of processing learning materials. For instance, the

128



[leparoriyHi Hayku: Teopis, icTopis, iHHOBaLiiHI TexHoJorii, 2021, N2 9 (113)

student can present the associative semantic field of the concept as a pie chart.
The concept can be characterized on the basis of key adjectives or verbs using a
usage frequency chart (on the basis of a student-produced questionnaire and a
mini-poll).

Studying lingual universals on the synchronic and diachronic levels can
activate the notions of grammar category, grammar form and grammatical
meaning from the course of the Ukrainian Literary Language by means of the
comparative analysis involving the English language. Students are required to
compare the ways of expressing the grammar categories of time, mode,
person, gender, case, etc. The accuracy of information acquisition is of utmost
importance for understanding the universal principles of lingual unit
functioning. Verbal scaffolding shows great potential there. The teacher uses
the following techniques:

— paraphrasing the new learning material facilitating the perception of
general theoretical knowledge by means of Ly;

— specifying the student’s answers during the discussion allowing the
participants to formulate a definition or build a grammar tense formula (e.g.,
comparing the English Perfect Tense with the Old Ukrainian Perfect
represented in the Ukrainian literary discourse; analyzing grammar categories
of person in authentic texts from both languages together with locating the
forms of dual numbers in the oral folk literature);

—ensuring that the students understand the links between language
units by improving the overall accuracy of their answers.

It is worth mentioning that such activities can be effectively combined
with instructive scaffolding:

—using visuals (charts, tables of grammar forms, samples from the
literary works);

— categorizing the data by the instructor saves time and contributes to
the specification of language unit hierarchy in the system. One also can use
multi-modal input (diagrams, charts and graphs produced by students) for
visualizing the content.

Thus, Content Module 1 is oriented at getting the students acquainted with
specific features of the conceptual and national lingual world-image of the
Ukrainians and the British, locating and interpreting the key lexemes of the
linguistic fund on the basis of literary samples from different time periods, showing
the idiostyle of prominent writers, improving the understanding of the local lore.

Content Module 2 “Language, Ethnos, and Culture” contributes to the
development of sociocultural competence. It includes the following aspects:
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— reflecting the ethnic “spirit” (character);

— lingual-aesthetic signs of the ethnic culture, the conditions of their
formation;

—ethnonyms, their types;

— ethnic stereotypes and linguocultural types against their historical and
cultural background;

— nationally marked lexemes (color names) in the lexical system;

— conversational etiquette of the Ukrainians and the British.

One of prerequisites for successful completion of this content module is
in-depth work with authentic texts. For this end, student “home assignment”
serves as instructive scaffolding, which includes the work with

—the linguistic encyclopedia (studying the definitions of ethnonym,
ethnic stereotype, lingual-aesthetic sign of ethnic culture, linguistic formula,
linguocultural type, communicative ID, etiquette in both languages) and the
ethnocultural dictionary (the descriptions of the semantic load of lingual-
aesthetic signs of the Ukrainians and the British) (Ukr. y3sap, mamepuHka,
Hunasuli muxdeHb, mpolizinna, Oisu4-seyip, Kynine, nesada, OpaHmMa,
mpu3yb, Casyp-moeuna | Eng. Beltane, a fete, St. Dunstan’s Day, crumpet,
Tudor Rose, the English Oak, double-decker bus, the Barbary Lion, deerstalker,
Windsor uniform) in combination with

—Word Wall for creating an interactive comparative chart of lingual-
aesthetic signs, choice of determinatives (adjectives, adverbs) for their
characteristics.

An important technique of language acquisition is processual scaffolding
which creates a bridge between the data from Content Module 1 and new
information. The most productive ways are:

—a general discussion of problem questions Do you agree that language
is an ethnic genetic code? Does the language embody the ethnic spirit? (on the
basis of the works by F. Saussure, O. Potebnia, F. Boas). Which examples can be
provided to prove that point? Is it necessary to pass the experience of the
previous intercultural communication (the mechanism of ethnic stereotype) as a
warning to the next generations? Describe the positive and negative effects of
this chain reaction. What are the sources of ethnic stereotype formation in the
national worldview? Do the ethnic stereotypes influence our everyday life and
the perception of other ethnic groups? Which linguocultural types function in
the Ukrainian and British worldviews? What are their common and differential
features?;
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— jigsaw technique with think-pair-share technology for classroom work
with authentic samples of literary texts and discussion of an ID of the depicted
linguocultural types;

— project work in mini-groups which involves creating a database of
linguocultural types (Ukr. Ko3ak, naH, cenAaHUH, CBAWEHHUK, YUHOBHUK,
mocKanb-condam [ Eng. hero, knight, gentry, vicar (pastor), chav, peerage) and
ethnic stereotypes.

The combination of scaffolding with multi-modal input is highly
productive at the final stage: presenting linguocultural types in the form of
comparative charts, diagrams, IDs, visualizations of their formation history in
both world-images in the form of a genealogical tree.

The mechanism of studying ethnonyms and their classifications is similar
considering the need for the preliminary analysis of a massive database
including ethnic nominations (both appelatives and onyms) against their
historical background: sayings, folktales (Ukr. «Ka3ka npo 4onosika ma
JaHuna-6ypmuna», «lad Koubkuli», «/lucuys 3 auceHamamu ma aedaquli
yonoegik Hexalino», «llpo Mapka bazamoezo i Bacuna be3pioHoz2o0», «Ko3ak
Mamapuza», «leaH bo2daHeub», «leaH TopbuHa», «3Hocko» [/ Eng. «The Blue
Mountains», «Jack and the Beanstalk», «Virgilius the Sorcerer», «The King of
the Golden River», «The Wise Princess», «The Wonderful Toymaker»,
«Goldilocks and the Three Bears», «The Heart of Princess Joany), ballads (Ukr.
«boHOapisHa», «Ol 6ys 8 Ciyi cmapuli Kozak (MicHa npo Casy Yanoeo i THama
lono20)», «Ko3aka Hecymsb i KoHA 6edymb» [ Eng. «Sir Patrick Spens», «Mary
Hamilton», «The Bonny Earl of Murray», «Bonny Barbara Allen», «The Wife
Usher’s Well»), historical epic poems /legends (Ukr. «dyma npo Mapycto
boeycnasky», «Kosak lonoma», «Bmeya mpoox bpamis i3 copoda A3zosaq, 3
mypeubKoi Hesoni», «leaH boayH», «3miesi sanu», «J/leceHOa rnpo BedmiOb-
2opy» [ Eng. «The Loch Ness Monster», «Robin Hood and his Merry Men», «The
Beast of Bodmin Moor», «Dick Whittington and his Cat», «King Arthur and the
Knights of the Round Table»), chronicles (Ukr. «/limonuc Camosuduys»,
«/limonuc Camilina Benuyka», «/limonuc 2adAaybKo20 MOAKOBHUKA [puz2opia
pab’aHku», «lcmopia Pycie» [Eng. «The Anglo-Saxon Chronicle»,
«Ecclesiastical History of the English People» by Venerable Bede), etc. An
extension for the tasks listed above could be an individual/group presentation.

Formulae of communicative etiquette play the dominant role in the
formation of linguosociocultural competence facilitating the dialogue in the
modern multicultural environment. Students are required to get acquainted
with the samples of language formulae (ceremonies) in their historical
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perspective, to trace the dynamics of their usage and to classify typical
communicative tasks requiring those formulae. The study can involve such
functions as greeting, parting ways, requests, congratulations on an important
life event, expressing regrets, doubt, arguments for the personal point of view,
etc. in the Ukrainian and English cultures. That is why each stage calls for
comparative analysis with detailed comments and search for historical
parallels. It requires using:

a) processual scaffolding (actualization of the already acquired
knowledge and communicative experiences of students as bearers of the
Ukrainian culture; role games with various communicative tasks);

b) verbal scaffolding (paraphrasing for creating variations of the
structure; working with audio recordings (conversations with bearers of
traditions from specific locations); involving metalinguistic information
(complex study of ceremonies (rites) reflected in folklore and other art forms
which have an integral element — communicative etiquette));

c) scaffolding combined with multi-modal input (presentations and
graphic organizers).

Thus, Content Module 2 is based on Content Module 1 and further
contributes to the linguosociocultural competence of students.

Content Module 3 “Lexicology and Lexicography” combines Topic 3
“Comparative Lexicology” and Topic4 “Vocabulary”. Both topics create the
theoretical background of the course outlining the system and structure of the
lexical level of the language, show the word with its links to language and
speech.

Topic 3 focuses on types of internal systemic language links and the word
in the semiotic dimension.

The theoretical nature of this module has influenced the choice of means
of education. The preliminary work is done by means of instructive scaffolding:

— dictionary work (English-English and Ukrainian-Ukrainian dictionaries/a
linguistic encyclopedia for interpreting the ideas of semiotics, syntagmatics,
paradigmatics, hierarchy);

—graphic organizer for presenting the interdisciplinary nature of
semiotics, the links of lexicology with other branches of linguistics and
systemizing the methods of lexicology studies;

—ranging the syntagmatic, paradigmatic and hierarchical links between
words, classifying signs;

—work with visual means (graphic models: Ogden/Richards semantic
triangle, Frege’s logical triangle and their constituents).
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Classroom work with this topic is done by means of processual
scaffolding:

— activation of previously acquired knowledge (samples of signs of different
types in everyday life, from literary discourse (Socrates, Sherlock Holmes, etc.);

—doing routine tasks in ranging the signs offered by the teacher
according to various classifications;

— jigsaw technique for processing the triangle components, etc.

Topic 4 “Vocabulary” is aimed at

— etymological characterizing of vocabulary from both languages;

— periodization, sources of borrowings in their historical and cultural
contexts;

— typology of dictionaries.

Studying for the topic calls for using means of processual and instructive
scaffolding. Instructive scaffolding in the context of the topic includes:

— graphic organizers for creating a comparative chronological chart of
lexical borrowings;

—ranging according to categories for visualizing 1) the common source
case (Old Indo-European lexis, Old Scandinavian words, Sanskrit, Old Greek,
Latin, French, Italian, German, etc.); 2) detailed contributions of donor
languages for both linguistic systems (for Ukrainian: Old Slavonic, Turkic
languages, Polish, German, etc. / for English: Spanish, Dutch, Portuguese, Hindi,
Norwegian, Hebrew, etc.).

Processual scaffolding contributes to classroom work in:

— activation of already acquired knowledge (history of Ukraine and the
United Kingdom);

— dictogloss for group work with texts, ranging vocabulary dictations, etc.

Multi-modal input (individual/group presentations with detailed analysis of a
separate donor language), creating chronological graphs and diagrams to demons-
trate common lexical groups also prove to be productive at all stages of work.

Thus, Content Module 3 empowers the sociocultural content of the
course providing students with knowledge of etymology in its diachronic
aspect.

Content Module 4 “Semasiology and Connotation” is comprised of
Topic 5 “Semasiology”, Topic 6 “Semantic Shifts in English and Ukrainian” and
Topic 7 “Semantic Word Classes in Ukrainian and English”.

Topic 5 includes the following points:

—the seme as a minimal unit of the word’s internal structure;

— the semantic structure of the word;
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—the concept of meaning and its types; reasons for word meaning shifts;

—the theory of semantic fields;

—lexical semantic groups and the hypo-/hyperonymic connections
between words.

Successful acquisition of the topic is beneficial for the further studies of
the course providing additional competence in phraseology and grammar.

Topic 6 sheds light on:

— semantic changes (generalization, specification, etc.) in both languages;

— transfer of the figurative meaning;

— functional cognitive approach to the metaphor in linguistics.

Topic 7 deals with

—synonymy, antonymy, homonymy, and paronymy in their synchronic
and diachronic aspects;

—the expressive lexical segment of both languages (axiological,
connotative, aesthetic constituents of the figurative word meaning);

— literary tropes.

It should be noted that the content of this module has a pronounced
practical meaning as it aims at improving students’ skills in working with lexical-
semantic word classes both within a specific conceptual world-image and in the
comparative dimension. The study of this module requires using the entire
spectrum of scaffolding techniques and multi-modal input. The preliminary
work is done by means of instructive scaffolding:

— Word Wall for metaphors of different types and representing the ways
of combining semes;

— a graphic organizer (representation of the field structure of the notions
of seme, semantic field, associative semantic field, metaphor; chain (radial)
connections (polysemy), a step-by-step principle of visualization of hierarchical
(hypo-/hyperonymic) connections between lexemes). We should specify that
the correct outline of the field structure of the semantic field is of utmost
importance for understanding the organization of the functional-semantic field
in linguistics during the further studies (Content Module “Morphology”). The
nature of hypo-/hyperonymic connections is crucial for studying the hierarchy
of determinative words (verbs, adjectives, adverbatives) as predicates of state
(Content Module “Syntax”);

— categorizing the learning material (while performing comparative
analysis of lexical-semantic word groups);

— working with a linguistic encyclopedia for creating a glossary of terms.
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Classroom work is done using processual scaffolding as follows:

— performing individual tasks/group project tasks in a certain lexical-
semantic group or a theoretical aspect (for instance, “Theory of Semantic
(Functional-Semantic/Associative Semantic) Field in Linguistics”, “Polysemy in
English: Diachronic Aspect”, “Cognitive approach in Interpreting the Metaphor
in the British (Ukrainian) Linguistics”, “Axiology from the Comparative
Perspective”, etc.);

— jigsaw as a game element in studying hypo-/hyperonymic connections;

—dictogloss for working with texts (specifically, poetry) containing
synonyms, homonyms, paronyms/synecdoche, litotes, hyperbole, oxymoron,
simile, paraphrase in both languages;

—the think-pair-share principle for dealing with components of the
word’s figurative meaning.

Using the instruments of verbal scaffolding is performed through

— metalinguistic information (diagrams, graphs);

—audio recordings (collections of authentic works of fiction, speeches,
songs, etc.);

— collections of language exercises in the word’s graphic organization
(homonymy, translator’s false friends, etc.).

Thus, Content Module 4 has a practical potential aimed at raising the
level of linguosociocultural competence of the student.

The aim of Content Module5 “Phraseology” is the comparative
presentation of the paremy fund based on the conceptual and lingual world-
image of the Ukrainians and the British. The module includes the following
aspects:

— the reflection of the historical experience and folk beliefs in paremies;

— sources of paremies in English and Ukrainian;

— lingual formulae of folk beliefs, superstitions;

—the role of phraseologisms as nationally-marked units in the lingual
world-image;

— lacunar lexis and its potential.

The module contributes to the linguosociocultural competence of
students by reflecting on specific linguistic units as representations of the
historical experience — the results of observations of natural phenomena (folk
predictions and riddles) together with folk beliefs (incantations, curses), moral
maxims, superstitions, archetypes, cultural and aesthetic ceremonies (rituals),
formulaic markers of interpreting the objective reality (similes and metaphors),
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specific sayings as embodiments of the folk historical memory (phraseologisms,
lacunas), etc.

Possessing a well-developed cultural and aesthetic background and a
definitive axiological aspect in these language units helps interpreting
important elements of the conceptual and lingual world-image in both
languages and contributes to developing various competences of bachelor
students majoring in translation studies.

Classroom work in Module 5 involves the following instruments of
instructive scaffolding:

—working with a linguistic encyclopedia (paremy, lacuna, linguistic and
aesthetic signs of ethnic culture, phraseologism) and a phraseological
dictionary (phraseological fusions, phraseological unities and phraseological
combinations, sayings);

— Word Wall for classifying phraseological units and language games with
sayings;

— using visuals for language games with phraseological quizzes.

During the classroom work with this content module the lecturer relies
on verbal scaffolding:

— paraphrasing (for lacunas and paremies);

— using lexemes with similar/opposite meanings while choosing phrasal
synonyms and antonymes;

— involving metalinguistic information;

—audio recordings (folk songs with phraseologisms or lacunas);

—language exercises for word forms (phraseological units with archaisms
or exotisms).

Processual scaffolding is highly productive for processing big volumes of
text information:

— pair work can be combined with think-pair-share technique in order to
range phraseological units (Ukr. enek pozbumu, nilimamu 06au3HsA, KO3aUbKe
COHUe, cmepmu Ha MabaKy, XaHbKU M’Amu, 3a2Hamu 8 wypuly, eenauke yabe,
Ha3002a0 bypskKis, xo4 cobak eaHAl, He 0o wmuau / Eng. under the rose, white
elephant, at sixes and sevens, red tape, blind alley, safe and sound, bosom
friends, to bear a grudge, ups and downs) and sayings (Ukr. 6a6a lManaxka i
6a6a Mapacka (lvan Nechui-Levytskyi), nponawa cuna (Panas Myrnyi) / Eng. If
you are going through hell, keep going (Winston Churchill), No one can make
you feel inferior without your consent (Eleanor Roosevelt));

—dictogloss technique for explaining the expressions in their context.
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Using multi-modal input can also be used in individual and group project
work.

Content Module 6 “Morphemics and Word Building” deals with the
following issues:

— morpheme classifications in both languages;

—the role of word building as a productive way of enriching the lexical
fund;

— active ways of word building in both languages in their comparative
and historical aspects.

In general, this module has a theoretical nature as it aims to provide data
on main parts of speech and their variations in both languages, to show
historical changes in the word roots involving phonetic processes. The part
about word building contains concise information on the most productive ways
of creating new words in Ukrainian and English. The preliminary work is going
to be coordinated using techniques of instructive and processual scaffolding:

— group work with a morphemic dictionary (determining the morpheme
variations (Ukr. 3/3i/i3/30/33i/i3-3a/c, 6p/6ep/6up/6op/6ip | Eng. in/im/il/ir,
sing/sang/sung, louse/lice, mouse/mice) and a pronunciation dictionary (to
characterize phonetic processes in the variations);

— using visuals (together with multi-modal input) to show examples of
lexemes with variable morphemes;

— categorizing (ranging according to morpheme types).

The most productive means of verbal scaffolding in this module are:

— language exercises for practicing spelling (graphic forms of the words);

—audio recordings for practicing listening (detecting morphemes in the
words).

The content module provides the theoretical groundworks for language
structure and allows tracing phonetic changes in morphemes from the
historical perspective.

Content Modules “Morphology” and “Syntax” provide the students with
knowledge of grammar of Ukrainian and English in the comparative and
historical perspectives. They present the specific features of different world-
images on the syntactic levels. The content includes the notions of grammar
category, grammar form, grammar meaning, syntaxeme, function, sentence,
etc. Vocative is analyzed as a unique Ukrainian form of communicative
etiquette; Gerund and Participle I/Il are interpreted as specific functional
communicative units. Different forms of scaffolding are used for internalizing
theoretical information. Instructive scaffolding is represented by working with
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definitions, using Word Wall for describing the field principle of the functional
and semantic fields of the aspect, the voice, etc. Using prompts, specifying the
students’ answers, think-aloud technique for describing functions are possible
examples of using verbal scaffolding.

Multi-modal input has a supportive role (patterns of simple and complex
sentences, diagrams for syntaxemes, etc.).

We should note that this Content Module has a general theoretical
nature adding comparative studies to the linguosociocultural competence of
students and providing data on the specific features of the utterance
organization in Ukrainian and English.

Conclusions. Using CLIL-technologies in teaching the course Comparative
Lexicology and Grammar of Ukrainian and English is a powerful instrument
opening the way for developing the linguosociocultural competence of
bachelor students — intending translators. It provides students with in-depth
skills of comparative analysis introducing the cultural and historical background
to the studies. The prospects of the further scientific studies can be found in
the thorough research of the potential of using CLIL technologies for teaching
other linguistic courses.
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PE3IOME
PaxHo Mwuxaun, LWpamko PycnaHa. PopmupoBaHME SIMHIBOCOLMOKY/IbTYPHOM
KOMneTeHTHocTM  6akanaBpoB — Oyaylmx nNepeBOAYMKOB  NOCPEACTBOM  Kypca

«CpaBHUTE/IbHAA IEKCUKONOTUA U TPAMMATMKA YKPAUHCKOTO M aHIIMMCKOrO A3bIKOB»: OMbIT
npumeHeHua CLIL-texHonoruu.

B uccnedosaHuu OemasbHO  MPOAHAAU3UPOBAHLI  0cobeHHocmu  obyYeHus
oducyunnuHe «CpasHUMeNbHAA AEKCUKOO2UA U 2pAMMAMUKA YKPAUHCKO20 U aH2AUliCKo20
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A3bIKO8» € nomouwbto CLIL-mexHonoauu. OnucaHbl OUOAKMUYECKAA Kapma Kypca U Hazpy3Ka
CMbICN0B8bIX MOOynel, YymOYHeH Kpyza B80rpocos8 Mo Kawoomy u3 Hux Ha b6asze
KOHUenmyasnbHOoU U A36IK080U KapmuHbl MUPA YKPAUHUE8 U aH2au4aH, npuobueHa cesa3b co
CMEXHbIMU KypCcamu, OXApakmepu3o8aH UCMOPUKO-KYaAbMypHbIl hoH Karcdo2o MoOys.
JloKa3aHo, Ymo KomMnapamueHsll aHaAu3 A614emca 3(hHeKmuBHbIM UHCMPYMeHmMoM 05
QHOAU3Aa IUH2BAsIbHbLIX (heHOMeHOo8, cnedosamesnbHo, 078 ycnewHol pabomel ¢
neKkcudeckoli U epammamuyeckoll opeaHuszayueli aHenulickoeo £A3blIKA HA OCHose
YKPAUHCKo20 Kak L;. COenaHo 8b1800bl, Yymo paboma c CLIL-mexHonozueli 80 8pems
usy4yeHus Kypca cmumynupyem ¢opmuposaHue /IUH2B0COYUOKY1bMYpPHOLU
KomnemeHmHocmu b6yoyujux nepesod4uKos.

Knroueewvie cnoea: CLIL-mexHono2us, KOMMApamueHsili aHAAU3, HAUUOHA/bHAA
A3bIKOBAA  KAPMUHA  MUPA,  KOHUenmyanbHAsa  KAPMUuHAQ  MUpPQd,  HAUUOHA/bHO-
MAPKUPOBAHHbIE eOUHUUbI, CKaghgonouHe, A3b6IK080-3cmemuyeckulli 3HaK 3MHOKY/1bmypel,
8U3yanu3ayUS.

AHOTALIA

PaxHo Muxaino, Lpamko PycnaHa. ®PopmyBaHHA  NiHIBOCOLIOKYNbTYPHOI
KOMMEeTEHTHOCTI 6akanaBpiB — ManbyTHiX Nepeknagadvie 3acobamm Kypcy «[llopiBHAMbHA
NEKCUMKOOriA i rpamaTvKa YKPaiHCbKOI Ta aHriMCbKOi MOB»: A0cBia, 3actocyBaHHA CLIL-
TeXHOOrii.

Y 0docnioxwceHHi cxapakmepu3osaHO crneyugiky Has4yaHHA Kypcy «[llopieHAnbHa
/IEKCUKO/102IA | 2paMAMUKa YKPAiHCbKOI ma aHeniliceKoi mos» bakanaspamu — malibymHimu
nepexknadayamu eanysi 3HaHb «®Pinonoeia» 6 mexax CLIL-mexHonoeii. MomyxHUM
iHcmpymeHmom  ycniwHo20 OnaHye8aHHA obcaey 3micmosux MoOysni8  Kypcy €
KomnapamusHull aHasni3, wo 0a€ 3Mmoay C(hoKycysamu yeaay Ha icmopuvyHUX rnapanenax ma
3020/16HOMY COYiOKYAbMYpPHOMY msi 0414 po32a7a0y MOBHUX A8UW, ornucamu U paHxysamu
7eKcemu 3 emumoso2iYHOI moYKU 30py, Bi0WMOBXYHOYUCL B8i0 MIHMOBHUX 38°A3Ki6.
YmoyHeHO, Wo Ha okpemux emanax pobomu 8ax/aUBO M0C/AYy208y8aMUCA eneMeHmamu
KO2HIMUBHO-OUCKYPCUBHO20 QHAI3Y, Ue, 30KpemMa, CMOCYEMbCA MUMAHHA KOHUernmyasnbHoi
U MoBHOI KapmuHu cgimy 0b6ox M08, rnacropmu3auii ma onucy Hal3HA4Yyuwux KoOHUenmis y
KOMCHIU i3 HUX, CKAQOQHHA XAPAaKmMepucmuKku siH280KYaAbMYPHUX MUMaxie | nepesiky
HAUiOHAnbHUX cmepeomunie, Kaacugikauii memagop mowjo. AOpPOM 30CMOCY8AHHSA
mexHonoeii CLIL nid0 yac pobomu 3 6akanaspamu € cKagoaouHe y o200 Hepo3pusHOMY
noedHaHHi 3 multi-modal input. 3azanom OocniduceHo, wo HalnpodykmusHiuie
3acmoco8aHo 3acobu IHCMPYKMUBHO20 CKAOaAOUH2Y, OCKiNbKU BUKOPUCMAHHA C/I08HUKI8
(niHesicmuyHux eHyuKaonedili) i3 donosHeHHAM Word Wall (cknadaHHsA iHMepakmueHozo
nacnopma rnoHamms, (o2o onucy, epagiyuHo20 opaaHalizepa (2pacgikie 4u cxem) i
POHMCYBAHHA 30 KAME20PIiAMU CrIPUAE KPawomy yC8iOOMAEHHIO B30EMO38’A3KY MiM
MOBHUMU AsUWAMU. 3-MOMiX¢ 3acobis npoyecyanbHo2o CcKagonduHay HalakmusHiwe
3acmocosaHo mexHiku jigsaw/dictogloss 014 pobomu 3 KOHKpemHUMU MeKCmosumMu
Macusamu ayoumopHoO 8 NoeOHAHHI 3 mexHonoeieto think-pair-share (akmusy8aHHA HAABHUX
3HAHbL, YMIiHb | HABUYOK) 014 pobomu 8 napi 4u MiHiepyni, 8UKOHAHHA [HOUBIOYaAbHUX
meopyux 3a80aHb (HQ OCHOBI MepcoHani3auii 3HAHbL), @ Makox OUCKyciA ma izposa
dianbHicmb. BepbanbHuli ckagonduHe yxumo ayoumopHo 0714 onmumizauii dacy,
gidsed0eHO20 HA BUKOHAHHA 3080aHb (nepeghpasysaHHs, MiOKA3KU, YOOCKOHA/NEHHSA
gidnosideli cmyoeHmie 075 KOHKpemu3auii 0eqiHiyiti). LliHHUmM donomixxHUM mamepianom
cnyeye ayoianbHuli pad (3anucu HAPOOHUX MiceHb, Cy4yacHi momuesu) 05 8i0nNpPaytO8AHHS
HOBUYOK aHANI3y saeKkceM 3a pisHUmMu napamempamu. EaemeHmu multi-modal input
YHUBAHO HA KOXCHOMY emani pobomu 3i 3micmosumu modynaamu. KomnaekcHa poboma 3
makumu 3acobamu B8MOMYMCHIOE s1iH2BOCOUIOKYIbMYpPHY KomMremeHmHicmo 3006ysadis
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oceimu. Pe3yabomamu 00cCni0xeHHA cmaHyme y Ha2o0i nid 4ac noenubseHozo 6UBYEHHS
nomenuyiany mexHonoeii CLIL 055 iHWuUX Kypcis.

Knarouvoesi cnoea: CLIL-mexHon02is, KoMnapamueHuli aHAi3, HAYIOHAsbHA MOBHA
KapmuHa c8imy, KOHUenmydsibHd KAapmuHa ce8imy, HAUiOHA/AbHO-MAPKOBAHI 00UHUUI,
CKagon0uHz, MOBHO-ecmemuy4HUl 3HOK eMHOKY/1bmypu, 8i3yani3ayis.
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OCOB/IUBOCTI PO3BUTKY IHHOBALLIMHOI AI11IbHOCTI B FANY3I BULLLOT
OCBITU B CYMACHUX YMOBAX

Y cmammi docnidxceHo npouecu modepHizauii ocgimu 8 YkpaiHi. Memoro cmammi €
BU3HA4YeHHA ocobausocmeli po3sumKy iHHoeauiliHoi disnbHocmi 8 eanysi suwoi oceimu 6
cyyYyacHux ymosax. CXxapakmepu3o8aHo HaAnpamu mMoOepHizauii suwoi ocgimu, AKi marome
po320pmamuca 8 HanpAami nidsuwWeHHA ii KOHKypeHmHocmi 8 espornelicbKomy Mpocmopi.
Po3kpumo posb Oepxcasu 8 rpouyeci ynpasaiHHA 0ceimor ma 2pomadcbKulli KOHMpPOsb y
eanysi euwoi ocgimu. [locniorceHo cyvyacHuli cmaH po38UMKy 3aKaadie suwoi ocimu 8
YKpaiHi 3 BUKOPUCMAHHAM iHHOBAYilIHUX mexHOs102il.

Knrovosi cnoea: iHHoBaYiS, MOOepHIi3auis, Hanpamu MoOepHi3ayii, acrnekm
cmpameeii oceimu, epomMadcbKuli KOHMPOsb, IHHOBAUIUHI mexHoo02ii, cucmema iHHosayil,
OKMUBHIi Memoou HaBYAHHS.

MoctaHoBKa npobaemu. Mpouecn moaepHisaLii ocBiTM B YKpaiHi Ta cBiTi,
MOYMHAOYM 3 CepeauHU MUHYAOro CTOAITTA, Habynu nepmaHeHTHOro
XapakTepy. [0/10BHa MeTa mozepHi3aLii nepeabayae He BXOAMKEHHA KpaiHU B
rpyny nigepis, He Nepemory B MKOPCTKIN KOHKYPEHTHiIN 60poTbbi Ha PUHKY
OCBITHIX MOCAYT i HAaBITb HE 3HaYHe NiABULLEHHS | 36eperXKeHHA BNaCcHOI AKOCTI, a
dbopMyBaHHA CYCniNbCTBA 3 BUCOKMM iHTE/IEKTOM, CTBOPEHHS HOBOI Napaanurmum
HaBYaHHA Ha HayKOBO-MEeTOAO/NOriYHUX 3acagax. [onoBHOw noTpeboto
CbOrO4EHHA € MOAepHi3auia OCBITU, NPOBIAHUM BEKTOPOM AKOI Ma€ CTaTu
niaoroToBKa A0 IHHOBALUIMHOI AiSNbHOCTI Ta BMPOBAAMKEHHS iHHOBALIMHUX
TEXHO/OriN.

AHani3 akTyasbHUX A0CNIAXKEHb. XapaKTUPe3yoTbCA NEPETBOPEHHAMMN B
CMUCTEMI BMLLOI OCBITU, AKi NoB’A3aHi 3 NiABULEHHAM SAKOCTi OCBITU Ha PUHKY
OCBIiTHiIX noOcAyr, KOMM'lOTEPMU3ALIED HABYAHHA, YNPOBAAMKEHHAM HOBMX
meToAiB i pOpM opraHi3au,ii HaBY4aNbHOI AiANIbLHOCTI B 3aK/1a4aX BULLOI OCBITH.

Merta crartTi. BU3HaunTM 0Cco0b6AMBOCTI PO3BUTKY iIHHOBALIMHOI AiANbHOCTI
B ra/sly3i BULLOI OCBITU B CYy4aCHMX yMOBaX.

MeTtoau pocnip)XeHHA. 3ara/ibHOHAYKOBI MeToAM aHanily, NopiBHAHHA
Ta y3ara/ibHEHHA  O03BO/IUMAN  CXapaKTepu3yBaTM  CTyNiHb  HAyKOBOro
po3pobneHHs obpaHoi npobnemu; 3a AONOMOrOD CUHXPOHHOFO aHanisy
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