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Thus, collisions in law exist in any state, but their number 
and availability of reasonable ways to overcome can confirm the 
level of effectiveness of national legislation. 

Accordingly, collision should be treated as a state and the 
action of several legal acts, as a rule of regulatory character, 
adopted by one or various subjects of lawmaking and aimed to 
regulate the same public relations, and the use of each of them 
separately gives different and sometimes contradictory results. 
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CENTRE OF SOCIAL SUPPORT TO FAMILIES WITH 

DISABLED CHILDREN AS A SOCIAL PROJECT 
One of the special features of modern society is a perma-

nent increasing of congenital and hereditary diseases, progres-
sive growth of chronic somatic diseases and, as a result, raising 
the total number of children with disabilities.  

According to the current statistics, in our country almost 
every second child is born with a certain health problem [1, p. 2]. 

Theoretical and methodological analysis of psychological 
and educational references affirms that the Ukrainian research-
ers, in particular, L. S. Vavina, T. A. Vlasov, M. S. Pevzner, 
L. I. Plaksyn, K. S. Lebedynska, L. I. Solntseva and many oth-
ers, investigate the issue of disabled children. There is a need to 
tap in a more varied range of ways the social barriers the dis-
abled children have to face. 

“The Equality Act 2010”, building on “The Disability 
Discrimination Act”, provides one useful definition of disability: 
“A person has a disability … if he has a physical or mental im-
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pairment which has a substantial and long-term adverse effect 
on his ability to carry out normal day-to-day activities” [4]. 

For that reason, such children and members of their families 
have numerous problems: social isolation, financial difficulties, 
housing problems, lack of medical and social support, etc. [3]. The 
links between poor health, disability and poverty / inequality also 
provide an important context for the need for and provision of ser-
vices for disabled children [4]. Disabled children are by no means a 
homogeneous group and do not have a uniform set of needs. They 
live their lives in the context of a very wide and changing range of 
needs – from single disabilities to multiple, some more visible than 
others, as well as conditions that will have very varied impacts on 
aspects of children’s lives. These may include behavioural impacts 
as well as life-limiting impacts on physical and mental health. 

Within this context, social attitude towards disabled chil-
dren will evolve in understanding of the landscape of services 
and ways of their development and socialization. The children 
do not want to be only “service users”; they have aspirations and 
desires for wider life experiences and opportunities. 

In our opinion, project activity is able to solve a large 
number of issues relevant to children with disabilities for the 
reason that projects permeate among all spheres of human exis-
tence. Projects for this vulnerable category of children (“Home 
Library”, “Books on Wheels” (project for those who can leave 
the house) “Art for the Disabled”, “Special Olympians”, “Cul-
ture and Disabled” (designed for those with certain complexes 
associated with age and health),”School of Humanity”, ”You 
Know – I am the Next!”, “We All Can!”) purpose at successful 
social integration. In addition, a project involves its participants 
into active social life along with dynamic cultural activities. 

All the projects have a common objective – to change the 
life of a child with a disability, filling it with a new content and 
helping to maintain physical condition and take pleasure in life. 

Our project “The Centre of Social Support for Families 
with Handicapped Children” aims to improve social protection 
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of children-invalids who live in Poltava by providing innovative 
services in the Centre of Social Support for Families with Dis-
abled Children. Such institution will facilitate preventing all 
types of social exclusion of early age children and their families. 

Creating the Centre of Social Support for Families with Dis-
abled Children will be linked with broad presentation of the project 
in the local media and the Internet. Other parts of the project are: 
locating information banners in the hospitals of Poltava, establishing 
a consulting office, developing a full range of registration services 
provided for children with disabilities and their families. 

Therefore, the key project goals are: 
 firstly, establishing the Centre of Social Support to Fami-

lies with Disabled Children.  
 secondly, conducting a campaign of civil presentation of a 

range of innovative services for disabled children and their parents. 
We are sure that an information bank for parents and pro-

fessionals is able to provide appropriate counteraction to the 
crisis caused by the imperfection of public services for the dis-
abled children as well as to develop a joint strategy for prevent-
ing corruption amongst medical staff and social workers. 

Thus, “The Centre of Social Support for Families with 
Handicapped Children” project will create adequate conditions 
for effective socialization of the disabled children and their 
families. Project practice is a kind of social respond in an inno-
vative and creative way of providing a level of service that 
meets needs as effectively and efficiently as possible in the light 
of challenges both now and in the future. 
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ІНОЗЕМНІЙ МОВІ 
Важливою складовою демократичного суспільства є 

орієнтація на гуманістичні цінності світової культури. Гро-
мадськість, політики, науковці та освітяни дедалі глибше 
усвідомлюють потребу у побудові єдиної Європи, зокрема, 
наукового й освітянського простору без кордонів [2]. 

Основними напрямами оновлення змісту вищої освіти є: 
особистісна орієнтація системи освіти, забезпечення якості 
освіти на основі новітніх досягнень науки, культури і соціаль-
ної практики [1]. 

Формується характерна тенденція до посилення кому-
нікативної спрямованості навчального процесу, його на-
ближення до реального процесу спілкування. Отже, мето-
дичним змістом сучасного уроку іноземної мови має бути 
комунікативність.  

Найбільш вагомий внесок в обґрунтування комуніка-
тивного підходу зробили найпослідовніші його прихильни-
ки: Г. Уідоусан, У. Литлвуд (Англія), Г. Піфо (Німеччина), 
Ю. Пассов (Росія). 

Комунікативний підхід орієнтований на організацію про-
цесу навчання, адекватного процесу реального спілкування 
завдяки моделюванню основних закономірностей 
мовленнєвого спілкування (в інтерпретації Ю. Пассова), а саме: 

1) діяльнісний характер мовленнєвого спілкування, що 
втілюється в комунікативній поведінці вчителя як учасника 
процесу спілкування, і в комунікативно вмотивованій, активній 
поведінці учня як суб’єкта спілкування та навчання; 

2) предметність процесу комунікації, яка має бути 
змодельована обмеженим, але точно визначеним набором 
предметів обговорення (тем, проблем, подій); 




